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Grands Vaux’s Jersey Premium Strategic Plan January 2018 

1. Summary information 

School Grands Vaux Primary School 

Academic Year 2017-2018 Total JP budget  Date of most recent JP Review January 2018 

Total number of pupils 171 Number of pupils eligible for JP 2016- 2017= 

90 
Date for next internal review of this strategy July 2018 

 

2. Current achievement  

As we develop Island-wide Age Related Expectations (ARE) please record outcomes of end of year 

achievements against the Primary Assessment Framework in Key Stage 1 and 2 (123 pupils- 57 JP and 

66 non JP) 

Pupils eligible for JP  Pupils not eligible for JP  

 S D E S D E 

% secure (S), Developing (D) and Emerging (E) in reading, writing & mathematics READING 38.6% 26.3% 15.8% 47% 21.2% 9.1% 

 WRITING 24.6% 26.3% 26.3% 22.7% 37.9% 6% 

 MATHEMATICS 33.3% 28.1% 24.6% 33.3% 37.9% 16.7% 

% below year group curriculum expectations in reading, writing & mathematics READING 19.3% 27.2% 

 WRITING 22.8% 24.2% 

 MATHEMATICS 14.1% 12.1% 

3. Barriers to future attainment (for pupils eligible for JP) 

In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Low Oral language skills on entry 

B.  Maths understanding, application and attainment- The three core aims of maths 
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C.  Relationships and Emotional Well-Being 

D. Time 

E. Leadership Capacity 

F. Behaviour 

G. Development of a broad and balanced curriculum through extended opportunities 
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A- LOW ORAL LANGUAGE SKILLS ON ENTRY 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

Language Rich classrooms to address 

language poverty 

Review and enhance the Key Stage 2 Area to 

develop a  Reading Zones 

Library Playground developed in the Key Stage 1 

shared area 

ECOF Reading Stations developed in the shared 

areas 

Reading for pleasure at the age of 15 is a strong factor in determining future social mobility. Indeed, it has been revealed as 

the most important indicator of the future success of the child. That was the startling finding of research carried out by the 

Organisation for Economic Co-operation and Development on education and reading, and their role in promoting social 

mobility. 

 

Early identification of Speech and Language 

difficulties as 1 in 10 children under 5 years 

of age experience some degree of difficulty 

in learning language and communication 

skills 

 

Wellcomm  CPD to be delivered by a Speech and 

Language Specialist (Cathy Sandlandt) 

1 hourly daily additional support in Reception 

(1:30- 2:30) to support the teaching intervention to 

address WELLCOMM requirements taken from the 

screening process 

Wellcomm plays a crucial role in identifying children with potential language difficulties and offers a range of customised 

intervention activities to help support their language development. 

ALL children leave the Foundation Stage 

heaving met the Early Learning Goal for 

Communication and Language and 

succeeding on their age appropriate 

WELLCOMM screen. 

A Foundation Stage Lending Library to be compiled 

to ensure a rich and varied range of spoken 

language resources are readily available for parents 

to access with their children. 

Actively involving parents in supporting their children’s learning and development. Strategies include: approaches that 

encourage parents to read and talk with their children at home or to participate in activities in the early years setting; 

programmes that focus directly on parents themselves, for example, providing training in parenting skills or adult numeracy 

and literacy support; and more intensive programmes for disadvantaged families or families in crisis, for example, through 

schools appointing a family liaison that work with parents through either home visits or other targeted approaches. 

Parental engagement in early years education is consistently associated with children’s subsequent academic success. On 

average, parental engagement programmes evaluated to date have led to a positive impact of approximately four additional 

months’ progress over the course of a year. However, there does appear to be some variation in effectiveness between 

approaches, suggesting that careful thought is needed when developing and introducing parental engagement approaches, 

and that on-going monitoring and evaluation is essential. 

Accelerated progress for those children 

significantly below expectation according to 

their WELLCOMM initial screening across 

Key Stage 1 and Foundation Stage 

Creation of a WELLCOMM Champion (Jo Prouten) 

who will have 3 hours weekly release to work with 

small groups/ individuals to improve their language 

understanding. 

Meetings with parents to share ideas to be working 

on at home. 

Only 8.1% of our Foundation Stage, when initially screened using the WELLCOMM screening tool, achieved a green on the age 

appropriated level. 

Alongside using the WELLCOMM to structure any sessions the focus of the WELLCOMM Champion will be to: 

 Provide good models of talk:  both ‘formal’ ways of using appropriate subject terminology, and language structures, 

and also models of a wide range of more informal styles; 

 Provide a wide range of opportunities for pupils to collaborate together, to discuss, explain and present ideas, and 

to participate in debates; 

 Use effective questioning and discussion with the whole class and small groups, encouraging ‘exploratory’ talk that 

promotes thinking and encourages children to extend what they say with precision and clarity; 
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B- MATHS ATTAINMENT 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

Current SPI’s “picture” across Key Stage 1 

and 2 in maths: 

Pupils not eligible for JP  

S D E 

33.3% 37.9% 16.7% 

Currently 13% of the Jersey Premium Key 

Stage 1 and 2 cohort fail to “access” year 

group expectations; by the end of the year 

we aim that this is no more than 6%. 

Catch Up Maths aimed at individual at risk from 

falling bellowing Y6S or AT Standard against the 

SAT’s 

Catch Up® Numeracy is a structured one-to-one intervention for learners who find numeracy difficult. It enables learners 

who struggle with numeracy to achieve more than double the progress of typically developing learners. 

Catch Up® Numeracy involves 15-minute individual sessions delivered twice a week. It is grounded in academic research and 

addresses 10 key components of numeracy. 

The Education Endowment Fund suggests that the overall effect size of Catch Up Numeracy in comparison to the ‘business as 

usual’ control group was +0.21, meaning the programme led to a noticeable improvement in numeracy outcomes. This effect 

size suggests that, on average, pupils receiving the interventions would make approximately three additional months of 

progress over the course of the year compared to pupils that did not. 

Improved teaching of mathematics in all 

classrooms; CPD for all staff; Consistent 

maths teaching across the school; 

consistent methods applied in maths 

leading to improved standards for all pupils 

but disproportionate progress for JP pupils. 

Rollout of Maths No Problem with two initial staff 

meetings delivered by Vicky Pallot with a further 

follow up staff meeting at the end of the first term 

The effectiveness of this approach is demonstrated by Singapore’s position at the top of the international benchmarks such 

as TIMSS and PIRLS and explains why their programme is now used in over 40 countries including the United Kingdom and 

the United States. 

Singapore has seen tremendous improvements in its education system since the implementation of this method of teaching 

in the 1990s and now places at the top of international rankings such as TIMMS and PISA. 

 
 
C- RELATIONSHIPS AND EMOTIONAL WELL-BEING 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

Increased % of ALL Year 3 children securing 

the reading curriculum by the end of the 

year and accelerated progress tracked 

across the year 

 

Guided Reading Session 2 to be held with all pupils 

and parents in Year 3 by Literacy Lead 

The % of JP children in our school is close to 50% and only 38% of our JP cohort were secure in their year group expectations 

with 47% of the non JP children secure.  

Opportunity to increase their interaction and discussion with their children in school and model what can be achieved at 

home. 

 

 

Greater engagement within schools for 

parents providing an opportunity for FS 

staff to support parents in activities that 

can be run at home to develop 

communication and Language skills. 

Learn Together Time to be held for the first 45 

minutes of school every Thursday in the 

Foundation Stage 

Kathryn Mahrer from First Tower School to meet 

Research shows that parents have a major influence on a child's achievement. When parents are involved, regardless of 

income or background, children are more likely to earn higher results, attend school regularly, have better social skills, show 

improved behaviour and go on to post-secondary education. 
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with FS Team to share their Lending Library- cover 

for both teachers arranged  

 

D- TIME 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

Accelerated progress for the identified 

Jersey Premium Children in identified key 

areas of the curriculum 

 

Fund Breakfast Club places for identified  Jersey 

Premium Children with targeted intervention and 

support for each 

Extending School Time (according to the Education Endowment Foundation) has an impact for moderate cost.  

Independent evaluation by researchers at the Institute for Fiscal Studies and the National Children’s Bureau found that Year 2 

children in schools with a breakfast club made two additional months’ progress in reading, writing and maths compared with 

a similar group whose schools were not given support to offer breakfast. 

The evaluators reported that the pupils’ concentration and behaviour improved too. This suggests that breakfast clubs 

provide an opportunity to improve outcomes for all children, not just those who actually attend, by creating better classroom 

environments. 

Points to consider: 

1. Planning to get the most from the extra time is important. It should meet pupils’ needs and build on their capabilities.  

2. After school programmes with a clear structure, a strong link to the curriculum, and well-qualified and well-trained staff are more clearly 

linked to academic benefits. 

3. After school programmes could give the opportunity to carry out some more intensive tuition (see entries for one to one or  small group 

tuition). 

4. Enrichment activities can have an impact on attainment, but the link is not well-established and the impact of different interventions can vary 

a great deal (see entries for sports or arts participation). 

5. Have you explored how the quality of teaching and learning during school time can be improved? It might be cheaper and more efficient to 

attempt to use existing time more effectively before considering extending the school day. 

https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res/  

Magic Breakfast Conclusions 

o Year 2 children in breakfast club schools experienced around two months’ additional progress compared to Year 2 children in the othe r 

schools in the trial. These positive results would be unlikely to occur by chance.  

o For Year 6 children in breakfast club schools, results for the main outcomes, reading and maths, were positive but could have occurred by 

chance. However, on other measures of writing and English they experienced around two months’ progress compared to the other Year 6 

children. These positive results would be unlikely to occur by chance. 

o The findings suggest that it is not just eating breakfast that delivers improvements, but attending a breakfast club. This co uld be due to the 

content of the breakfast itself, or to other social or educational benefits of the club. 

o Pupil behaviour, as measured by a teacher survey, improved in breakfast club schools. This is interesting because it shows th at breakfast 

clubs may improve outcomes for children who do not even attend breakfast club, by improving classroom environments. 

Activities thought to increase take-up of the breakfast provision included promoting it to parents and encouraging all children to attend while 

sensitively targeting pupils most likely to benefit. The project required additional staff time which some schools found difficult to provide 

without charging for breakfast. 

 

E- LEADERSHIP CAPACITY 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res/
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1. Strategic approach to the JP Budget 

2. Identification of individual, cohort and 

whole school JP children needs 

3. Consistency in the teaching of the 

computing curriculum across the entire 

school 

Deputy released from PPA responsibility through a 

quality PPA consistent replacement 
The Sutton Trust suggests that “the effects of high-quality teaching are especially significant for pupils from disadvantaged 
backgrounds: over a school year, these pupils gain 1.5 years’ worth of learning with very effective teachers, compared with 
0.5 years with poorly performing teachers. In other words, for poor pupils the difference between a good teacher and a bad 
teach0r is a whole year’s learning.” 

We must ensure that we have provided them with what they need in order to make progress. This means having the courage 

to say “that’s not good enough” and trying something new.  

 

F- BEHAVIOUR 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

Selected pupils engaged within the school 

community, with greater self-worth, 

holding responsibility for the learning of 

others 

 

Computing club for those children who are 

disengaged during lunchtime and have well-being 

and self-control issues 

The EEF Suggests “studies consistently find that digital technology is associated with moderate learning gains (on average an 

additional four months). However, there is considerable variation in impact. Evidence suggests that technology should be 

used to supplement other teaching, rather than replace more traditional approaches. It is unlikely that particular 

technologies bring about changes in learning directly, but different technology has the potential to enable changes in 

teaching and learning interactions.” 

 

G- DEVELOPMENT OF A BROAD AND BALANCED CURRICULUM THROUGH EXTENDED OPPORTUNITIES 

Desired outcome Chosen action / approach What is the evidence and rationale for this choice? 

Significant gains in initial Physically Literate 

screens of all children from Reception to 

Year 6 

Physical Literacy trained coaches to deliver 2 hours 

of top quality PE coaching across Reception 

through to Year 6 

Research has shown that being physically active later in life depends on an individual's ability to feel confident in an activity 

setting. That confidence most often comes from having learned fundamental movement and sport skills, or physical literacy, as 

a child. Physical literacy begins when parents encourage movement in infancy, develops throughout life and can be a gift that 

is shared between generations. The benefits of being physical literate in later life: 

 

Targeted pupils learn some elements of 

music tuition and are facilitated to continue 

gaining a love of learning for music. 

 

Whole Class music tuition to Year 2 and Year 3 

delivered by the Jersey Music Service 

 

Music stimulates all areas of the brain in a way that prepares pupils for learning. Accessing music through the pupil premium 

can raise standards in children’s well-being and cognitive skills. In partnership with our Learning and Assessment team, 

services can be tailored to meet the demands of your school and assess the impact of music accessed through the pupil 

premium. 

Research has found that learning music facilitates learning other subjects and enhances skills that children inevitably use in 

other areas. “A music-rich experience for children of singing, listening and moving is really bringing a very serious benefit to 

Small group music tuition to interested Jersey 

Premium children drawing upon their musical 
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 interest and delivered by the Jersey Music Service children as they progress into more formal learning,” says Mary Luehrisen, executive director of the National Association of 

Music Merchants (NAMM) Foundation, a not-for-profit association that promotes the benefits of making music 

Greater breadth, balance and adequate 

coverage of the full Jersey Curriculum across 

a range of subject areas 

Explore the Cornerstones Curriculum for topic 

teaching and the RE curriculum. 

Lead teachers to visit schools currently employing 

these curriculum to evaluate their effectiveness 

and suitability for our cohort  

Corner stones is a broad and balanced, knowledge and skills based online curriculum with a creative edge.  

All matters regarding the use of Jersey Premium funds are treated with discretion and in confidence. We plan to provide a number of “bespoke support” interventions 

to support our families. 

 


