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UNCRC - Article 29. Aims of education 
 Children’s education should help them fully develop their personalities, talents and abilities. 
 
UNCRC - Article 3. Best interests of the child 
When adults make decisions, they should think about how their decisions will affect children. All adults should do what is best for 
children. Governments should make sure children are protected and looked after by their parents, or by other people when this is 
needed. Governments should make sure that people and places responsible for looking after children are doing a good job. 
 
Our principles for assessment  
Effective assessment is essential to quality teaching and learning.  Assessment for Learning (AfL) is a fundamental tool utilised by the 
school to raise attainment and accelerate progress. 
 
Regular feedback given to pupils on their learning helps them to understand how to be successful, what they have achieved and what 
they need to do to improve further.  Good assessment practice ensures lesson planning is relevant and is based on a sound knowledge 
of the pupils’ learning styles, attainment, progress and the next steps in their learning.  
 
Detailed analysis of assessment information plays a crucial role in school self-evaluation by identifying areas of strengths and 
weaknesses at an individual, group, class, year group and whole school level.  This information then guides strategic planning at these 
levels.  This analysis is also essential in enabling our Professional Partner to have a clear understanding of the performance of the 
school. 
 
Aims and Objectives 
The aims and objectives of this policy are: 

• To improve the quality of learning and teaching throughout the school. 

• To raise the standards of achievement throughout the school. 

• To maintain accurate records of the progress and attainment of individual pupils and cohorts. 

• To ensure consistency in assessing achievement and identifying achievable and challenging targets for each child. 

• To enable the active involvement of pupils in their own learning. 

• To enable teachers and other professionals to use assessment judgements to plan work that accurately reflects the needs of 
individual pupils. 

• To provide regular information for parents that enable them to support their child’s learning. 

• To provide the information that allows school leaders to make judgements about the effectiveness of the school and to 
evaluate the school’s performance against its own previous attainment over time and against Jersey and England standards. 
 

Jersey Schools Review Framework  
“The implementation of the Jersey Schools Review Handbook will focus on support for improvement. Our approach will strengthen  
the collaboration between schools and will enhance the effectiveness of our education service as a whole. Our objective is, quite 
simply, to make our offer to children and young people the best it can possibly be.” (pg 5) 
 
“Standards are evaluated where possible in relation to benchmark figures. These data are generally likely to be available only at the 
ends of key stages.” (pg 35) 
 
“Progress is measured in terms of the amount of learning pupils achieve, based on their starting points. The large majority of pupils 
will be expected to keep pace with the programmes of study and to master the content throughout the year. For pupils who have 
fallen behind, or for those with special educational needs (including a record of need) which may prevent them from keeping up with 
their peers, evaluations will be made of their progress in relation to their starting points” (Pg36) 
 
“The school’s data on progress, taking account of the quality and rigour of the assessment information on which it is based. 
Comparison of these data with data from Jersey and (where available) England, evaluating overall rates of progress and the progress 
of significant groups, including those pupils who are in receipt of Jersey Premium.” (pg 38) 
 
“The school’s own performance data on each of the current year groups, including:  
• The percentages of pupils whose attainment is in line with the expectations in the programmes  of study for their year group, 
particularly in English and mathematics  
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• The percentages of pupils who regularly tackle and succeed in activities, which offer greater challenge and require deeper 
understanding within the year group curriculum.” (pg 37) 
 
In order to meet the expected provision in an outstanding school we must know the starting points of the children in order to evidence 
the progress made: 
“Throughout each year group and across the curriculum, including in English and mathematics, current pupils make substantial and 
sustained progress, developing excellent knowledge, understanding and skills, considering their different starting points.” (pg 42) 
 
Types of assessment 
At Grands Vaux Primary School, we use a combination of formative and summative assessment. 
 
Formative assessment 
Formative Assessment is an integral, continuous and daily part of the teaching and learning process at Grands Vaux.  It informs all 
future planning and motivates and encourages the pupils as they take their next steps in learning.  Much of it is done informally as 
part of each teacher’s and each child’s day to day work.  All teaching staff and pupils are actively involved in: 
 

• Ongoing assessment against the 2014 Jersey Curriculum objectives throughout each lesson through probing and effective 
questioning, (Blooms Taxonomy) observation and dialogue.   

• Assessing pupils prior to setting work to ensure groups are fluid and based on the pupils understanding of the objective. 

• Setting clear learning objectives – pupils knowing what they are being asked to learn and why. 

• Providing progress checks using success criteria discussed and agreed with or formulated by the pupils. 

• Three way feedback, child, peer, teacher with clearly defined next steps (can be written or verbal) 

• Involving the pupils in peer and self-assessment by setting pupil targets and success criteria which help them to assess their 
own progress and the progress of their peers within the lessons over longer periods of time. 

• Using assessments and feedback from marking to inform the next stages of learning and planning. 

• Regular work scrutiny and moderation (both internal and external) 

• Termly’ assessments for Mathematics and Reading. 

• English and Maths Subject leaders analyse progress across the school through work scrutiny and pupil voice. 
 
Formative assessment is a powerful way of raising pupils’ achievement.  Formative assessments are used to: 
 

• Identify pupil’s strengths and gaps in their skills/knowledge. 

• Identify next steps for learning. 

• Inform future planning. 

• Enable appropriate strategies to be employed. 

• Facilitate the setting of appropriate targets for the class, group and individual. 

• Track the child’s rate of progress. 

• Facilitate an evaluation of the effectiveness of teaching and learning. 

• Inform future teaching and learning strategies. 

• Identify individuals and groups for specific intervention support. 
 
Summative assessment – Years 1-6 
Summative assessments are used to assess what a child can do at a particular time, and are used as one part of overall teacher 
assessment. 
 

• Year 1 & 2: Phonics & Sight Vocabulary Assessment (Termly) 

• Years 1 & 2 (and any KS2 pupils below Level 20 or under specific interventions): Benchmarking (Termly) 

• Years 1 – 2: Termly / as appropriate Year Group Common Exception word Spelling Tests  

• Years 1 – 6:  PUMA and PIRA assessments (Termly) 

• Reception: PUMA and PIRA assessments (Summer Term) 

• Diagnostic tests for targeted pupils, including new arrivals. (e.g. COPs) 
 
Principles for providing feedback to pupils  

• Feedback should be continual, ongoing: drip-drip-drip! The most effective feedback is oral, at the point of learning, so 
teachers should constantly be providing feedback within lessons. Hot marking supports this well.  

• Feedback refers to the process of securing information to enable change through adjustment, or calibration of effort, in order 
to bring a pupil closer to a well-defined goal.  
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• Feedback works when the goal is known and accurate, precisely defined through realistic assessment. It is essential that 
teaching staff are clear what the goal is.  

• The process of providing and receiving feedback should be a dynamic one: teachers should provide pupils with opportunities 
to act on feedback.  

• Learners want to know how to improve their work so that they can do better next time. Teaching staff must be clear and 
specific.  

• Teaching staff need to show pupils the various ways they will be successful or tell them how they know they will have been 
successful.  

• Pupils need to be told, regularly, that experiencing difficulty is a perfectly normal and expected part of the learning process. 
All the great thinkers in the world were ‘stuck’ at some point! This will help them build resilience. 

• Feedback must be specific; praise must be specific. Praising effort as opposed to praising being ‘clever’ is important for 
resilience. 

 
Tracking pupil performance – pupil progress  
Grands Vaux School is firmly committed to ensuring that all pupils make very good progress from their respective starting points when 
they join the school. Their performance is tracked year on year. The purpose of tracking pupil performance is to:  
 

• Monitor academic standards;  

• Ensure that teachers always know the point that a pupil has reached in his/her learning;  

• Use this information to plan future learning opportunities that are pitched at an appropriate level of challenge;  

• Know which pupils require additional support and intervene accordingly;  

• Know which pupils require additional challenge and provide this;  

• Be aware of pupils’ rates of progress and evaluate the reasons for this. 
 
Most pupils join our school in the Nursery or in Reception class. Once they have settled, within their first half-term, an on-entry, initial 
baseline assessment is undertaken onto the EExAT Program. This is the initial starting point for measuring pupil progress.  
 
An accurate judgement against which to measure future progress needs to be established by teachers for those pupils who join the 
school after the reception year. Every year new pupils join at the start of, or within, an academic year. It is the responsibility of the 
teacher to quickly ascertain what point these pupils have reached in their learning. Previous school records can be analysed to 
determine pupils’ respective starting points. Subsequently, suitably ambitious pupil performance targets should be set for the 
academic year. 
 
Progress at the end of each curriculum year: Years 1-6 
Following the introduction of “Life without Levels”, and in tandem with the introduction of the 2014 Jersey Curriculum, progress will 
be measured against ‘Age Related Expectations’ - where each child’s progress is measured against their individual starting points.  
The 2014 Jersey Curriculum learning objectives are used to assess key outcomes at the end of each curriculum year.  From the 
beginning of the 2015/2016 academic year, Grands Vaux, in accordance with the Education Department’s ‘Key Stages 1 and 2 
Framework Guide’, have applied a set of assessment measures based on these following descriptions:  Emerging, Developing, Secure 
and Secure Plus.   
 
It is against these measures and according to ‘Age Related Expectations’, we measure progress and based on overall teacher 
assessment, decide upon the key outcome. For example: 
 
A pupil who has met some key objectives and up to 30% of the yearly objectives would be said to be working at the beginning of Year 
group expectation.  This pupil may sometimes apply objectives learnt with some errors and may need lots of help.  Key outcome: 
Emerging 

 
A pupil who has met most key objectives and between 30% and 70% of the yearly objectives would be said to be working at the mid-
year expectation.  This pupil should apply objectives learnt often with small errors but may need some help.  Key outcome = 
Developing 

 
A pupil who has met and embedded all key objectives and over 70% of the yearly objectives would be said to be working at the end 
of Year group expectation.  This pupil should apply objectives learnt frequently, generally accurately and with little help.  Key outcome 
= Secure 
 
Assessment and EYFS 
EExAT is used to assess, track, document, moderate and report children’s learning in our Foundation Stage. 
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Teachers of pupils in the Early Years Foundation Stage constantly and continually assess the performance of pupils using EExAT  
The EExAT electronic class tracking grids are used following a baseline that is taken in the Autumn Term. At the end of each term, 
teachers ensure the tracking document is updated and accurate.  This information is collated from observations in our formative 
assessment.  This then clearly shows where there are gaps both for individual children and across the cohort.   
 
On entry assessments establishes pupil’s starting points in all areas of the Foundation Stage Curriculum. 
 
Assessment areas  
The Prime areas of Learning are Personal, Social and Emotional Development, Communication and Language and Physical 
development. The specific areas of learning are: Literacy, Mathematics, Understanding the World and Expressive Arts and Design. In 
addition, comments are made about how the pupil demonstrates characteristics of effective learning (playing and exploring, active 
learning and creating and thinking critically). 
 
Assessments will be based primarily on observation of daily activities and events. Practitioners should note in particular the learning 
which a child demonstrates spontaneously, independently and consistently in a range of contexts. Accurate assessment will take 
account of a range of perspectives, including those of the child, parents/carers and other adults who have significant interactions with 
the child. EExAT enables parents and carers to engage in their child’s learning as the package is web based and can be accessed from 
anywhere.  Parents/carers can contribute to the Learning Journey by creating their own ‘observations’. This creates a partnership with 
parents/carers and teachers jointly involved in the assessment process.  
 
Pupil Progress Meetings 
Reception teachers attend termly Pupil Progress Meetings.  During these meetings pupil’s achievement and attainment are discussed 
and work is scrutinised to ensure accurate judgements are being made.  
 
A good level of development (GLD) 
Pupils will be defined as having reached a good level of development at the end of the EYFS if they achieve at least the expected level 
in:  
· The early learning goals in the prime areas of learning (personal, social and emotional development; physical development; and 
communication and language) and;  
· The early learning goals in the specific areas of mathematics and literacy.  
 
The Tickell review of the EYFS (2011) stated that the prime areas of learning are essential for pupil’s healthy development. A good 
foundation in mathematics and literacy is crucial for later success, particularly in terms of pupil’s readiness for school. However, we 
know that all areas of learning within the EYFS are important and the GLD measure will be supported by a measure of the average of 
the cohort’s total point score across all the early learning goals in order to also help to promote the attainment of all pupils across all 
the early learning goals. 
 
Assessment and the 2014 Jersey Curriculum 
At the end of the academic year summative performance indicators (SPI’s) are assigned to each pupil for Reading, Writing and 
Mathematics. These are logged onto SIM’s. 
 
Summative judgements of pupil attainment are made using professional judgement and evidence from pupil work gathered 
throughout the year. Below is a guide to the performance indicators that teachers use to make an appropriate judgement.  Summative 
assessments will be based on the extent to which a pupil is demonstrating a ‘Secure’ grasp of curriculum objectives, using a ‘best fit’ 
approach. 
 

 Emerging Developing Secure  Secure + 

Key Objectives met Some key 
objectives met 

Most key objectives 
met 

All key objectives met 
and embedded 

All key objectives met 
and embedded 

% of yearly objectives met Up to 30% of yearly 
objectives met 

Between 30% and 70% 
of yearly objectives 
met 

Over 70% of yearly 
objectives met and 
embedded 

All yearly objectives 
met and embedded 

Application 
of 
objectives 
learnt 

Frequency Sometimes Often 
 

Frequently Always / Naturally 

Accuracy Some errors Small errors Generally accurate Accurate and 
Controlled 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/180919/DFE-00177-2011.pdf
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Independence With lots of help With some help With little help Unaided 

Foundation Subject Expectation (Science, Geog/Hist and Computing – Pilot) 
An assessment tracking grid has been developed, this is being piloted in the curriculum areas of Science, Geog/Hist and Computing. 
The subject area progression statements are grouped for each unit within the curriculum area and an overall assessment made on 
the child’s grasp of these skills. This is collated in a whole class overview sheet for class trend analysis which is used to inform future 
planning and/or subject leader school review.  
 
Mark Online 
Children in KS1 and KS2 are assessed termly in standardised tests for Reading and Maths. The information is uploaded to Mark 
Online to measure progress across the school and against national averages. This progress will be used as evidence to inform 
summative judgements of pupil attainment. Information regarding pupils’ progress will be uploaded to Mark Online shortly after the 
assessments have been completed.    
 
SIMS 
SIMS collects and tracks pupils’ data from Reception to Year 6. Data is recorded using Marksheets which have been created in line 
with school assessments and statutory requirements. The Marksheets track Benchmark levels, WellCom data, Spelling progress, End 
of term SPI levels in Reading, Writing and Maths, PIRA data  and PUMA data. Teachers are expected to update the required 
marksheets promptly once data has been collected and before specified deadlines.  
 
Jersey Sport Physical Literacy Assessments 
Children in KS2 are assessed three times annually against eight sporting key areas. This information is gathered and analysed by 
Jersey Sport and presented to school.  
 
Reporting to parents 
Parents are informed of pupil progress and attainment at Parent/Carer Consultation Evenings in the Autumn and Spring Term and 
through End of Year Reports.   
 
The report records the teacher’s judgements which identify where a pupil is working in relation to national expectations in Reading, 
Writing and Maths.  This report focusses on the child’s grasp of the curriculum objectives. It describes what objectives of the 
curriculum have been achieved well, areas of focus, attitude to leaning and attainment.   
 
Pupil Progress Meetings 
All teachers attend termly Literacy, Mathematics and SEN Pupil Progress Meetings.  During these meetings pupil’s achievement and 
attainment are discussed and work is scrutinised to ensure accurate judgements are being made.  
 
Assessment Calendar  
Each year the Head teacher and Deputy Head teacher produces a ‘Monitoring and tracking Calendar’ which gives a whole school 
overview to assessments being carried out during the academic year.  This is updated on an annual basis.  
 
Assessment: A whole School Approach 
Teaching staff are committed to:  

• Using assessment, day-to-day, in the classroom to raise pupil’s achievement and their aspirations. We believe that learners 
will improve most if they understand the aim of their learning, where they are in relation to this aim and how they can achieve 
the aim.  

• Providing pupils with clear, precise and easily comprehensible feedback, in oral and written form will have a positive impact 
on their learning. The quality and value of teachers’ feedback will be evaluated by how much of an impact it has on pupils’ 
future progress. This is supported by the Feedback Policy 

• Involving pupils in an ongoing self-improvement process and assisting them to attain this. Talking with learners is key which 
is one reason why ‘hot marking’ (marking with the pupil) can be so effective. Assessment feedback should inspire greater 
effort and this should be reflected in improvements in the child’s learning.  

• Seeking and interpreting evidence for use by pupils and their teachers to decide where learners currently are in their learning, 
where they need to go next and how best to get there.  

• Tracking the performance of pupils and using this information to ensure that all pupils are suitably challenged, provide 
additional challenge for those who are ready for this, provide additional learning support for those who are currently finding 
learning more difficult and to ensure that every child really does matter and nobody is overlooked.  

• Giving reliable, meaningful and regular information to parents/carers about how their child is performing.   

• Using the opportunities for regular moderation of assessment judgments by professionals, working within and beyond our 
school, as a mechanism for refining the accuracy of those judgments.  
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The Assessment Co-ordinator is committed to: 

• Maintaining the Assessment Policy 

• Ensuring all staff understand the schools assessment procedures. 

• Providing information about current policy, practice and professional development opportunities for Assessment, Recording 
and Reporting (ARR). 

• Ensuring that ARR requirements across subjects are coherent, effective and manageable. 

• Ensuring that assessment requirements are carried out and targets for development are set.  The school currently requires 
staff to maintain assessment rubrics for Reading, Writing and Mathematics.   

• Ensuring that marking and record keeping is consistent between staff and across subjects. (See marking policy) 

• Being aware of the range of strategies that are being used in everyday assessments across the curriculum. 
Analysing assessment data to identify individual pupil needs and curriculum development needs 
 
CHANGE HISTORY  

 

Version  Date Issued  Issued by  Reason for 
Change  

Presented To  Approved by: Date 

0.1  05.10.17 JHa Split from the 
Feedback and 
Marking Policy 

Staff Maria McCool 06.10.17 

0.2 4.2.21 MM Update to 
procedures 

Staff MM 4.2.21 

0.3 10.2.23 ST Update to 
procedures 

Staff MM 10.2.23 

 


